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Abstract 
In Nigeria and other countries of the world, the purpose of providing education is to 
ensure school effectiveness and improvement for leadership role that play a key role in 
ensuring the vitality and growth of the larger society. (Elmorc, 2002). The 
educational systems are geared towards meeting certain objectives. In an attempt to 
achieve this, we proceeded to look at the following: the production of required skills by 
the educational system; the achievement of equity and equality through the provision 
of schooling and how schooling can inculcate social values. 

Introduction 
The purpose of providing education in all countries of the world is to meet certain needs of the society 

in which it is provided. The developing countries are no exception to this because their educational systems are 
geared towards meeting certain overall objectives. However, what are the objectives that education should 
achieve? How far has the educational system achieved the stated objectives? What reasons can be adduced for 
this apparent failure, if any? We shall therefore attempt to look at these questions with a view to highlighting the 
way in which education relates to the social, cultural, and political as well as economic spheres of the developing 
countries. This article is divided into six main parts: firstly, we shall discuss the objectives of education. Secondly, 
on the basis of the discussion on the educational objectives, we shall discuss the role of education in 
preparing individuals for future occupation. Fourthly, we shall look at the problem of equity and equality in 
society and see how education can help in this direction. Fifthly, we shall look at the linkage between education and 
the inculcation of social norms to the youths. Finally, we make some concluding remarks about the general 
discussion in this said article. 

The Objectives of Education 
Educational objectives have to be related to the general objectives that the nation plans to achieve. In 

that case one must first imagine what national objectives should be like. All the developing countries are 
trying hard to see that they develop faster; promote democracy and achieve freedom, even if they are still, under 
some form of domination or the other. 

These broad objectives could be expanded as is frequently done in various countries developmental 
plans. However, in what ways can the educational system be operated to achieve these broad national objectives? 
We can therefore infer that from the objectives, faster development could only be achieved if a well-trained 
labour force adequately exploits the economic resources existing in the nation. In that case, educational system 
should provide personnel for industrialization of the nation and increased national output or income. The second 
objective - achievement of freedom - could be achieved by providing education at the first level and possibly 
also at the second level to the citizens so that they will be able to know the virtues of a good government, the 
price and benefits of freedom e.t.c. 

More often than not, some nations go further to include a fourth objective: inculcation of cultural or 
national heritage. This objective seems rather important because of the history in which such countries have 
been subjected to colonialism. During that process, most of their culture seems to have been polluted and in some 
cases, threatened. In order to review this important aspect of life, governments of these countries are trying to see 
that the youths are taught these cultural aspects and made to practice them as they grow. The best area where 
these could be taught it is claimed is when the child is very young. Consequently, we find in the first level 
school curriculum subjects like civics, general knowledge, social studies etc. From the foregoing it could be 
said that the broad 
objectives of education can be:-   
(1) The inculcation of national consciousness and unity. 
(2) The inculcation of the right type of values and attitudes for the survival of the individual and 

the society; 
(3) The training of the mind in the understanding of the world around and 
(4) The acquisition of the appropriate skills, abilities and competences both mental and physical 

as an aid for the individual to live in and contribute to the development of his society. 



We shall look at each of these and discuss how the socio-cultural environment of each nation could be 
affected. In effect, how could we relate these objectives to the social and cultural development of developing 
countries? 

(a)     Productive Training: - It is usually asserted that any nation that could put a growing  
proportion of its citizens to work in productive jobs, will have a rising per capital income. By per capita] income, 
we mean an increase in the income due to each individual of the nation and this is usually obtained by dividing the 
annual national income by the population of that country. With this argument, one is bound to believe that if the 
people are provided with education that will equip them with certain skills, their levels of productivity will rise 
which will lead to a rise in the level of the national income and possibly, in the per capital income. Unfortunately, 
training people for new kinds of work does not necessarily put them to work. This also~does not bring either the 
more subtle capabilities for productive work or the physical, that is, non-human factors of production into 
existence. Probably, the most frustrating handicap of developing countries is that they lack the resources with 
which to train a labour force or the man who will know how to use those who are trained. Effective training and 
useful employment presuppose experienced instructors and a core of men already used to the new kinds of 
production. Even when places for use of new skills are at hand, however, there remains the question of the most 
suitable places in which to provide training. 

If a country is to have an adequate supply of trained labour, several conditions must be met. These 
conditions are usually difficult to bring about and educational institutions are related differently to each condition. 
They are: - 
(1) There should be opportunities for men to use skills and the potential workers must know those 

opportunities. 
(2) There should be a differentiated structure of incentives making individuals to prepare for the 

jobs and these must be proportional to the importance of the different kinds of jobs in the 
development process. 

(3) Education and training in adequate amount and variety should be provided to turn out the 
numbers and kinds of skilled men required. 

(4) There should be incentive for employers to provide job-linked training for new workers. 
(5) The social environment should support these conditions by stimulating people to use their 

competence in a more than routine mood. 
In the developing countries, one would discover that the above conditions hardly exist. For instance, there 

is hardly any opportunity to acquire certain skills by the people because the jobs related to such skills do not 
exist. A good example is the lack of presence of nuclear physicists and neuro-surgeons in these countries. 
Furthermore, because of the administrative method by which wages are determined in these countries, 
irrespective of the type of job performed and skill acquired, incentives are related more often to salaries and not to 
the job or skill possessed. 

These difficulties in these countries have invariably made the school system unable to produce the 
right type of men required for faster development. In an age of scientific and technological advancement, the 
society expects that the labour force should be trained in science and technology in other to be able to transform the 
economy. However, the persons to train potential workers and the equipments required for teaching do not exist at 
the moment. Thus, most countries which can afford it, have had to send their men abroad with the consequence of 
acquiring skills in science and technology based on a foreign environment. As a result, these men return home to 
find out that they cannot apply their skills to the development of their own environment because of differences 
in the climate, terrain, and culture. It is in this light that educationists in developing countries have suggested that 
training in their educational institutions should be geared towards the future transformation of their local 
environment. 
(1) The inculcation of national consciousness and unity. 
(2) The inculcation of the right type of values and attitudes for the survival of the individual and 

the society; 
(3) The training of the mind in the understanding of the world around and 
(4) The acquisition of the appropriate skills, abilities and competences both mental and physical 

as an aid for the individual to live in and contribute to the development of his society. 
We shall look at each of these and discuss how the socio-cultural environment of each nation could be 

affected. In effect, how could we relate these objectives to the social and cultural development of developing 
countries? 

(a)         Productive Training: - It is usually asserted that any nation that could put a growing 
proportion of its citizens to work in productive jobs, will have a rising per capital income. By per capita] income, 
we mean an increase in the income due to each individual of the nation and this is usually obtained by dividing the 
annual national income by the population of that country. With this argument, one is bound to believe that if the 



people are provided with education that will equip them with certain skills, their levels of productivity will rise 
which will lead to a rise in the level of the national income and possibly, in the per capital income. Unfortunately, 
training people for new kinds of work does not necessarily put them to work. This also does not bring either the 
more subtle capabilities for productive work or the physical, that is, non-human factors of production into 
existence. Probably, the most frustrating handicap of developing countries is that they lack the resources with 
which to train a labour force or the man who will know how to use those who are trained. Effective training and 
useful employment presuppose experienced instructors and a core of men already used to the new kinds of 
production. Even when places for use of new skills are at hand, however, there remains the question of the most 
suitable places in which to provide training. 

If a country is to have an adequate supply of trained labour, several conditions must be met. These 
conditions are usually difficult to bring about and educational institutions are related differently to each condition. 
They are: - 
(1) There should be opportunities for men to use skills and the potential workers must know those 

opportunities. 
(2) There should be a differentiated structure of incentives making individuals to prepare for the 

jobs and these must be proportional to the importance of the different kinds of jobs in the 
development process. 

(3) Education and training in adequate amount and variety should be provided to turn out the 
numbers and kinds of skilled men required. 

(4) There should be incentive for employers to provide job-linked training for new workers. 
(5) The social environment should support these conditions by stimulating people to use their 

competence in a more than routine mood. 
In the developing countries, one would discover that the above conditions hardly exist. For instance, there 

is hardly any opportunity to acquire certain skills by the people because the jobs related to such skills do not 
exist. A good example is the lack of presence of nuclear physicists and neuro-surgeons in these countries. 
Furthermore, because of the administrative method by which wages are determined in these countries, 
irrespective of the type of job performed and skill acquired, incentives are related more often to salaries and not to 
the job or skill possessed. 
These difficulties in these countries have invariably made the school system unable to produce the right type 
of men required for faster development. In an age of scientific and technological advancement, the society 
expects that the labour force should be trained in science and technology in other to be able to transform the 
economy. However, the persons to train potential workers and the equipments required for teaching do not exist at 
the moment. Thus, most countries which can afford it, have had to send their men abroad with the consequence of 
acquiring skills in science and technology based on a foreign environment. As a result, these men return home to 
find out that they cannot apply their skills to the development of their own environment because of differences 
in the climate, terrain, and culture. It is in this light that educationists in developing countries have suggested that 
training in their educational institutions should be geared towards the future transformation of their local 
environment to understand the aims behind such programmes. However, the school has a limitation in that the final 
responsibility lies with the parents who are expected to determine which programmes their children are to watch. 

The school should not only teach against immorality and crime but also teach children new values, 
especially through vocational education that would be of immense value to the children after the completion of 
their educational programmes. A good example is the idea that manual labour should be encouraged in all youths 
and that there is dignity in working with your hands. Since developing countries are primarily involved in 
subsistence agricultural production, encouragement of agriculture in schools is now being emphasized in these 
countries. One can cite the Tanzanian and Nigerian experiments. This emphasis in agriculture is likely to 
discourage the immediate post-independence syndrome of "white collar jobs for all educated", which the youths of 
these countries have been suffering from. 

However, we must not forget that parents and policy makers largely determine the values that should be 
encouraged in society. The continuation of old ways of life may be detrimental to the progress of the nation. A 
good example is the old practice in some of these societies for men to be polygamous. But in these days when child 
rearing is very difficult because of the increasing percentage of working mothers, it will be detrimental if the 
practice is not changed. Thus, the school must evaluate old values and only keep those that are relevant to modem 
economy and replace the obsolete values with new ones. 

Conclusion 
From the discussion so far, it would have become clear that educational training could help in the provision 

of required skills. We have been able to look into some of the ways in which education can relate to the 
socio-cultural environment. In an attempt to do this, we have tried to ascertain the objectives of education and also 
proceeded to look at the following: the production of required skills by the educational system, the achievement of 



equity and equality through the provision of schooling and finally, how schooling can inculcate social values. It is 
now left to the numerous educational stakeholders to determine how their educational systems are able to 
achieve the objectives of education in their countries. 
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